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Instructional Practice Criteria 
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a) Facilitates organized, student-centered, objective driven lessons      pg. 2 

b) Checks for student understanding and responds to student misunderstanding     pg. 3 

c) Differentiates for student needs by employing a variety of instructional strategies     pg. 4 

d) Engages students in work that develops higher level thinking skills       pg. 5 

e) Maximizes instructional time           pg. 6 

f) Communicates content and concepts to students        pg. 7 

g) Promotes high academic expectations for students       pg. 8 

h) Students actively participating in lesson activities         pg. 9 

i) Sets and implements discipline management procedures       pg. 10 

j) Builds a positive,  respectful classroom environment       pg. 11 
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 a) Develops student learning goals          pg. 12 

b) Collects, tracks, and uses student data to drive instruction        pg. 13 

c) Designs effective lesson plans, units, and assessments        pg. 14 
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Domain 1: Instruction   

1.a Facilitates organized, student-centered, objective driven lessons 
Level 1 Indicators:  
 

¶ Teacher states an objective that does not 
convey what students are learning and 
doing in a lesson, or there may not be a 
clear objective to the lesson.  

¶ Teacher provides limited or no 
opportunities for students to practice 
what they are learning during the lesson. 

¶ Teacher uses strategies that do not 
successfully lead students toward mastery 
of lesson objectives. 

 

Level 2 Indicators: 
 

¶ Teacher states the lesson objective and its 
importance, although it may be unclear if 
students understand what they are 
learning and what they will be doing in a 
lesson. 

¶ Teacher selects instructional strategies 
that align to lesson objectives, but they 
may not be cohesively sequenced to lead 
students toward mastery of the objective. 

¶ Teacher provides opportunities for 
students to practice what they are 
learning during the lesson although those 
opportunities may be limited or 
infrequent. 

¶ Teacher provides limited information 
about how students will be assessed. 

¶ Teacher connects lesson content to prior 
student knowledge in order to build new 
learning. 

Level 3 Indicators: 
 

¶ Teacher facilitates a cohesive lesson in 
which all lesson elements are sequenced 
and organized in order to lead students 
toward mastery of the objective. 

¶ Teacher selects and executes instructional 
strategies that effectively support lesson 
objectives. 

¶ Students connect lesson content to prior 
knowledge in order to build new learning. 

¶ Students explain ǘƘŜ ƭŜǎǎƻƴΩǎ ƻōƧŜŎǘƛǾŜ 
and what they will be doing in the lesson.   

¶ Students articulate how their work will be 
assessed or what assessment their 
teacher is using to measure their learning.  

¶ Students practice, apply, and 
demonstrate what they are learning 
during the lesson through meaningful 
learning activities. 

¶ Students demonstrate an understanding 
of lesson content and skills through 
correct responses in student work or by 
asking relevant clarification or extension 
questions. 

Level 4 Indicators: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 
 

¶ Students explain in their own words the 
objective they are learning and why they 
are learning it. 

¶ Students explain how the lesson connects 
to prior knowledge, previous learning, 
and broader unit learning goals. 

¶ Students take a leadership role during 
most of the lesson and require little or no 
guidance from the teacher to maintain 
momentum. 

Notes 

¶ Indicators should be assessed by direct observation of actions or comments of students during classroom visit.   
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1.b Checks for student understanding and responds to student misunderstanding 
Level 1 Indicators:  

 

¶ Teacher infrequently or never checks 
for student understanding, or the 
checks are ineffective in accurately 
assessing student understanding. 

¶ Teacher does not address student 
misunderstanding, or the attempts to 
address misunderstanding are 
unsuccessful. 

¶ Teacher provides incorrect feedback 
or no feedback during the lesson; and 
students are unclear if they correctly 
understand the content. 

Level 2 Indicators: 

 

¶ Teacher accurately checks for student 
understanding at multiple points 
during the lesson, although the 
teacher may miss one or more key 
moments. 

¶ Teacher addresses student 
misunderstanding in response to 
checks, although response may not 
be immediate, may not fully meet 
student needs, and/or the flow of the 
lesson may be interrupted. 

¶ Teacher provides limited feedback 
during the lesson in response to 
checks for understanding, but 
students know if they correctly 
understand the content. 

 

Level 3 Indicators: 

 

¶ Teacher checks for understanding 
and accurately diagnoses student 
misunderstanding at key moments 
during a lesson using a variety of 
methods. 

¶ Teacher adjusts lesson to ensure 
student understanding in response to 
assessments during the lesson and 
without interrupting the flow of the 
lesson. 

¶ Teacher provides feedback 
throughout the lesson that affirms 
correctly understood content, 
clarifies misunderstood content, and 
extends student thinking. 

 Level 4 Indicators: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 

 

¶ Teacher implements checks for 
understanding that result in a 
substantive awŀǊŜƴŜǎǎ ƻŦ ǎǘǳŘŜƴǘǎΩ 
progress and needs in a lesson. 

¶ Teacher anticipates student 
misunderstandings and preemptively 
addresses them. 

¶ Teacher uses clear systems and 
routines for assessing student 
understanding during the lesson 

¶ Students self-assess and/or reflect on 
their understanding of lesson 
objectives and provide feedback to 
the teacher. 

Notes 

¶ Are there any? 
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1.c Differentiates instruction for student needs by employing a variety of instructional strategies 

Level 1 Indicators:  
 

¶ Students engage with lesson content in 
only one way throughout the lesson. 

¶ Teacher adapts few or no elements of 
the lesson to meet different student 
needs.    

¶ Students are not able to access the 
lesson at an appropriate level of 
challenge. 

 

Level 2 Indicators: 
 

¶ Students engage with lesson content in 
more than one way, as appropriate for 
lesson objectives. 

¶ Teacher adapts some elements of the 
ƭŜǎǎƻƴΩǎ ŘŜǇǘƘΣ ǇŀŎŜ, or delivery to 
meet the needs of most learners, 
although individual students may not 
be able to access the lesson in an 
effective way and/or at an appropriate 
level of challenge. 

¶ Teacher works to ensure that the needs 
of most students are met by providing 
extra support, as needed. 

 

Level 3 Indicators: 
 

¶ Students engage with lesson content in 
more than one way (e.g., using more 
than one learning modality), as 
appropriate for lesson objectives and 
student learning profile. 

¶ Teacher adapts the depth, pace, and 
delivery mode of what is taught in a 
lesson to ensure students access the 
lesson at the appropriate level of 
challenge.  

¶ Teacher provides extra support, 
enrichment, or variation of work in 
order to meet the individual needs of 
each student. 

¶ Teacher strategically utilizes flexible 
instructional groups and varied 
instructional arrangements that are 
appropriate for the students and for 
the instructional purposes of the 
lesson.  

¶ Students engage in learning 
experiences or performance tasks that 
allow for interest- or skill-based choice 
in processes or products. 

Level 4 Indicators: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 
 

¶ ¢ŜŀŎƘŜǊ ƪƴƻǿǎ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ƭŜǾŜƭ ŀƴŘ 
instructional needs and offers 
individualized instruction to ensure the 
lesson is challenging to all students. 

¶ Students collaborate with the teacher 
to design interest-based learning 
experiences or performance tasks that 
demonstrate mastery of the lesson or 
unit objectives. 

¶ Students know their academic needs 
and actively seek learning experiences 
or tasks that suit their level of mastery 
and their learning profile. 

 

Notes 

¶ Level 3, Indicators 2 and 3: Appraisers should pay particular attention to applying best practices for differentiating depth, pace, delivery mode, and providing additional support 

and enrichment for special student populations including English language learners, gifted and talented students, and students with special learning needs. 

¶ Level 3, Indicator 3: Includes meeting any required student modifications or IEP goals.  

¶ Level 3, Indicator 3: Strategies  might include flexible grouping, leveled texts, tiered assignments, providing more challenging or extension assignments. 
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1.d Engages students in work that develops higher level thinking skills 

Level 1 Indicators:  

 

¶ Teacher provides limited or no 
opportunities for students to engage 
in work requiring higher-level 
thinking skills. 

 

Level 2 Indicators: 

 

¶ Teacher uses instructional tasks that 
require students to use higher-level 
thinking skills. 

¶ Teacher provides limited guidance 
and support to students in employing 
higher-level thinking skills. 

Level 3 Indicators: 

 

¶ Teacher uses a variety of 
instructional strategies and 
questioning techniques to develop 
ǎǘǳŘŜƴǘǎΩ ƘƛƎƘŜǊ-level thinking and 
pushes students to higher levels of 
thinking. 

¶ Teacher provides students the 
support and guidance (i.e., 
scaffolding) needed to exercise 
higher-level thinking skills. 

¶ Students employ higher-level 
thinking skills in order to engage with 
lesson concepts, questions, and tasks 
and in order to demonstrate 
understanding of lesson objectives.  

Level 4 Indicators: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 

 

¶ Teacher embeds higher-level thinking 
skills into lesson objective so that 
mastery of the objective requires 
students to meaningfully employ 
higher-level thinking skills. 

¶ Students synthesize diverse 
perspectives or points of view during 
the lesson. 

¶ Students communicate their thinking 
and reasoning processes, and 
encourage their peers to do the 
same, when appropriate. 

Notes 

¶ Examples of instructional tasks requiring higher-level thinking skills include: solving problems with predictable and non-predictable solutions, noticing patterns and 
finding relationships, generating hypotheses, planning tasks to address problems, generating reasonable arguments and explanations, predicting outcomes, assessing 
progress toward goals, communicating about learning, engaging in advancedlevel reading and writing tasks. 

¶ Examples of higher-level thinking skills include: reflecting on learning, generating new insights, asking questions, making decisions, analysis, classifying, comparing,  
decision-making, evaluation, explaining, summarizing, synthesizing, solving problems.  ¢ŜŀŎƘŜǊǎ ŀǊŜ ŜƴŎƻǳǊŀƎŜŘ ǘƻ ǊŜŦŜǊ ǘƻ .ƭƻƻƳΩǎ ¢ŀȄƻƴƻƳȅ and the Rigor/Relevance 
Framework as reference guides for understanding higher- and lower-order cognitive skills and their application.  
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1.e Maximizes instructional time 
Level 1 Indicators:  

 

¶ Teacher uses low-impact 
instructional strategies that impede 
ǎǘǳŘŜƴǘǎΩ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ ƳŀǎǘŜǊ 
lesson objectives. 

¶ Students and teacher execute 
classroom routines and procedures in 
an inefficient manner that results in 
significant loss of instructional time, 
or teacher does not design or 
reinforce classroom routines and 
procedures. 

¶ Students are idle while waiting for 
the teacher or are left with nothing 
meaningful to do for at least 15 
percent of lesson time. 

 

Level 2 Indicators: 

 
¶ Teacher selects instructional strategies 

that are efficient but may spend too 
much time on a part of the lesson. 

¶ Teacher designs classroom routines and 
procedures but may not consistently 
implement them or model and teach 
them to students. 

¶ Students generally engage in productive 
learning activities from the start of class 
until the end of class, although students 
may be idle for short periods of time 
while waiting for the teacher to provide 
directions when finishing assigned work 
early,or during transitions. 

¶ Students execute classroom routines and 
procedures but require significant 
direction from the teacher which results 
in the disruption of the learning process. 

Level 3 Indicators: 

 

¶ Teacher allocates time within a 
lesson by selecting high-impact 
instructional strategies that lead 
students to mastery of lesson 
objectives. 

¶ Teacher effectively designs, teaches, 
and implements consistent classroom 
routines and procedures in a manner 
that does not detract from the 
learning process. 

¶ Students execute routines and 
procedures in an orderly and efficient 
manner with some direction from the 
teacher. 

¶ Students engage in productive 
learning activities from the start of 
class until the end of class. 

Level 4 Indicators: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 

 

¶ Teacher creates and implements a 
system for offering meaningful 
extension activities and enrichment 
choices related to unit learning 
objectives. 

¶ Students assume responsibility for 
routines and procedures and execute 
them in an orderly, efficient, and self-
directed manner that requires little 
or no direction from the teacher. 

¶ Students engage in learning at a 
consistent and rapid pace from the 
start of class until the end of class. 

¶ Students who finish assigned work 
early engage in meaningful learning 
activities or enrichment assignments 
ǿƛǘƘƻǳǘ ƛƴǘŜǊǊǳǇǘƛƴƎ ƻǘƘŜǊ ǎǘǳŘŜƴǘǎΩ 
learning. 

Notes 

 

¶ άIƛƎƘ-ƛƳǇŀŎǘέ ƛƴŘƛŎŀǘŜǎ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǎǘǊŀǘŜƎƛŜǎ  ǘƘŀǘ ŜŦŦƛŎƛŜƴǘƭȅ ǊŜǎǳƭǘ ƛƴ ƘƛƎƘ ƭŜǾŜƭǎ ƻŦ ǎǘǳŘŜƴǘ ƭŜŀǊƴƛƴƎ ƎƛǾŜƴ ƭƛƳƛǘŜŘ Ŏƭŀǎǎ ǘƛme. 

¶ Level 3, Indicator 5: For example, attendance, distributing or organizing materials, lining students up, and dismissal. 
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1.f Communicates content and concepts to students 

Level 1 Indicators:  

 

¶ Teacher explains concepts or skills 
with a lack clarity or coherence that 
impedes student understanding of 
content. 

¶ Teacher uses language or 
explanations that are not 
developmentally appropriate. 

¶ Teacher may convey inaccurate 
information to students or does not 
communicate the information 
necessary for mastery of unit and 
lesson objectives. 

Level 2 Indicators: 

 

¶ Teacher explains concepts and skills, 
but delivery is not consistently 
organized in a way that effectively 
facilitates learning. 

¶ Teacher occasionally explains content 
at too high or too low of a 
development level for students or 
inadequately explains new 
vocabulary.  

¶ Teacher conveys accurate 
information to students but 
inconsistently emphasizes key points 
and enduring understandings. 

Level 3 Indicators: 

 

¶ Teacher explains concepts and skills 
clearly and coherently. 

¶ Teacher conveys accurate 
information to students. 

¶ Teacher uses developmentally 
appropriate explanations and 
efficiently explains new terms and 
vocabulary. 

¶ Teacher emphasizes key points 
needed to master lesson objectives. 

¶ Teacher communicates content and 
skills using visuals or technology in 
situations where such methods 
facilitate student understanding of 
lesson objectives. 

Level 4 Indicators: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 
 

¶ Teacher explains concepts concisely 
and in a way that actively involves 
students in the learning process. 

¶ Students take leadership role in 
communicating lesson content to 
each other. 

¶ Students demonstrate understanding 
of lesson objectives by explaining 
concepts and content in their own 
words. 

Notes 
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1.g Promotes high academic expectations for students 

Level 1 Indicators:  

 

¶ Teacher does not consistently convey 
belief that students will be successful 
in the class. 

¶ Students demonstrate over time 
through their performance on varied 
student learning measures that they 
are not on track to meet unit 
objectives and annual and individual 
learning goals. 

Level 2 Indicators: 

 

¶ Teacher consistently conveys belief 
that students will be successful, 
although that belief may not be 
explicitly tied to performance 
expectations for specific goals. 

¶ Students demonstrate through 
assessment performance and 
student work that they would be on 
track to meet unit objectives and 
annual and individual learning goals, 
with substantial re-teaching or 
support. 

Level 3 Indicators: 

 

¶ Teacher communicates and 
reinforces expectation that all 
students will meet annual learning 
goals and connects this achievement 
ǘƻ ǎǘǳŘŜƴǘǎΩ ƭƻƴƎ-term or personal 
goals. 

¶ Students demonstrate through 
formal and informal assessment 
performance and student work that 
they are on track to meet unit 
objectives and annual and individual 
learning goals. 

Level 4 Indicators: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 
 

¶ Students communicate to their peers 
and to the teacher that they expect 
to meet unit objectives and annual 
and individual learning goals. 

¶ Students connect achievement of 
annual learning goals to their long-
term or personal goals.   

 

Notes 

 

¶ Level 3, Indicator 1: The unit objectives and annual and ƛƴŘƛǾƛŘǳŀƭ ƭŜŀǊƴƛƴƎ Ǝƻŀƭǎ ǎƘƻǳƭŘ ōŜ ǘƘŜ ǎŀƳŜ ƻōƧŜŎǘƛǾŜǎ ŀǎǎŜǎǎŜŘ ƛƴ ǘƘŜ ά5ŜǾŜƭƻǇǎ ǎǘǳŘŜƴǘ ƭŜŀǊƴƛƴƎ Ǝƻŀƭǎέ ŀƴŘ 
ά5ŜǎƛƎƴǎ ƭŜǎǎƻƴ ǇƭŀƴǎΣ ǳƴƛǘǎΣ ŀƴŘ ŀǎǎŜǎǎƳŜƴǘǎέ ŎǊƛǘŜǊƛŀΦ 
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1.h Students actively participating in lesson activities 

Level 1 Indicators:  

 

¶ At least 25 percent of students are 
disengaged or do not comply with 
teacher directions during direct 
instruction, independent practice, or 
group work. 

Level 2 Indicators: 

 

¶ Students comply with teacher 
directions during direct instruction 
as indicated by participation in 
instructional activities but do not 
show initiative beyond minimum 
requirements. 

¶ Students make an effort to complete 
minimum requirements during 
independent practice or group work. 

 

Level 3 Indicators: 

 

¶ Students demonstrate active 
engagement during direct instruction 
by participating in and completing 
instructional tasks, responding to 
questions, following teacher 
directions accurately, and asking 
appropriate questions. 

¶ Students display active effort in 
learning activities during independent 
and group work. 

¶ Students connect their own interests, 
perspectives, experiences, or 
backgrounds to the lesson. 

Level 4 Indicators: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 

 

¶ Students generate enrichment 
discussions or extensions in response 
to the lesson. 

¶ Students demonstrate excitement or 
enthusiasm in lesson activities or 
content. 

Notes 

 

¶ These indicators measure the degree of student engagement during an observed lesson.  The degree to which students understand instructional content can be 
ƳŜŀǎǳǊŜŘ ƛƴ ά{ǘǳŘŜƴǘǎ ŜȄǇŜŎǘŜŘ ǘƻ ǇŜǊŦƻǊƳ ŀǘ ƘƛƎƘ ƭŜǾŜƭǎέ ŀƴŘ άLƴǎǘǊǳŎǘƛƻƴ - Facilitates organized, student-ŎŜƴǘŜǊŜŘΣ ƻōƧŜŎǘƛǾŜ ŘǊƛǾŜƴ ƭŜǎǎƻƴǎΦέ 
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1.i Sets and implements discipline management procedures 
Level 1 Indicators:  

 

¶ Teacher may attempt to redirect 
student behaviors that disrupt the 
learning process, but the intervention 
may not be appropriate for the level 
of student behavior;  those attempts 
are not successful at changing 
student behaviors; or teacher does 
not address misbehavior. 

¶ Students do not consistently adhere 
to behavioral expectations and rules. 

 

Level 2 Indicators: 

 

¶ Teacher sets and communicates high 
behavior expectations with students.  

¶ Students adhere to behavioral 
expectations and rules but require 
frequent redirection from teacher. 

¶ Teacher redirects student behavior in 
a manner that slows lesson 
momentum and disrupts the learning 
process.  

¶ Teacher assigns consequences for 
misbehavior that are logical, 
appropriate to the level of student 
behavior, and successfully change 
student behaviors, but may not do so 
consistently with all students. 

Level 3 Indicators: 

 

¶ Teacher effectively implements 
district and campus discipline 
management procedures. 

¶ Teacher consistently communicates 
high behavioral expectations with 
students, addresses non-compliance, 
and reinforces appropriate behavior 
as needed. 

¶ Teacher maintains lesson momentum 
because there is no inappropriate or 
off-task behavior, or because the 
teacher redirects it in a subtle and 
preventative manner. 

¶ Teacher consistently follows through 
on consequences that are logical, 
appropriate to the level of student 
behavior, and effective at changing 
student behavior, when necessary.  

¶ Students demonstrate a clear 
understanding of behavioral 
expectations and rules through their 
actions. 

Level 4 Indicators: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 

 

¶ Students demonstrate a clear 
understanding of behavioral 
expectations and rules through their 
actions and require little or no 
redirection from the teacher. 

¶ Students demonstrate a sense of 
ownership of behavioral expectations 
by holding each other accountable 
for meeting them. 

¶ Students express the understanding 
that classroom behavioral 
expectations and rules facilitate 
academic success.  

 

Notes 

¶ Level 3, Indicator 3: Appraisers should use discretion in rating this indicator in extreme situations where the teacher needs to stop lesson momentum in order to safely 
and appropriately address student behavior. 
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1.j Builds a positive, respectful classroom environment 
Level 1 Indicators:  

 

¶ Teacher inconsistently demonstrates 
respect for students. 

¶ Teacher inconsistently communicates 
and reinforces expectations for 
student behavior and positive 
interactions between students. 

¶ StudentsΩ interactions with teacher 
and peers are frequently 
disrespectful. 

 

Level 2 Indicators: 

 

¶ Teacher demonstrates respect for all 
students but may occasionally use a 
negative tone with students.  

¶ Teacher communicates expectations 
for positive student behavior and 
interactions between students. 

¶ Students respect the teacher but may 
inconsistently show respect for 
peers. 

Level 3 Indicators: 

 

¶ Teacher demonstrates caring and 
respect for all students and creates a 
positive, energetic, and orderly 
climate and culture in the classroom. 

¶ Teacher communicates and 
reinforces expectations for positive 
student behavior and interactions 
between students, including a 
respect of individual, cultural, and 
linguistic differences. 

¶ Students demonstrate respect by 
actively listening and responding 
positively to each other and to the 
teacher. 

Level 4 Indicators: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 

 

¶ Students demonstrate ownership of 
classroom environment by 
encouraging their peers to interact 
positively with one another. 

¶ Students cooperate and collaborate 
without teacher direction to support 
their peers and encourage them to 
achieve academic success. 

Notes 

¶ Level 3, Indicator 1: CƻǊ ŜȄŀƳǇƭŜΣ ǎǘǳŘŜƴǘǎ ŘŜƳƻƴǎǘǊŀǘŜ ƛƴǘŜǊŜǎǘ ƛƴ ŜŀŎƘ ƻǘƘŜǊΩǎ ǇŜǊǎǇŜŎǘƛǾŜǎ ŀƴŘ ǊŜǎǇƻƴŘ ǊŜǎǇŜŎǘŦǳƭƭȅ ǿƘŜƴ ŀ ǇŜŜǊ ŀƴǎǿŜǊǎ ŀ ǉǳŜǎǘƛon incorrectly. 
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Domain 2: Planning  

2.a Develops student learning goals 
Level 1 Indicators:  
 

¶ Teacher develops annual student 
learning goals that do not align with 
appropriate standards and curricula 
or are not measurable, or the 
teacher does not develop student 
learning goals. 

¶ Teacher does not communicate the 
annual learning goals to students or 
does not communicate how those 
goals will be assessed. 

 

Level 2 Indicators: 
 

¶ Teacher develops annual student 
learning goals that are:  

a) aligned with appropriate district 
content standards and curricula, 

b) measurable using end of course 
assessments and/or rubrics, and 

c) targeted to the class as a whole, 
rather than differentiated to meet 
the needs of individual and groups 
of students. 

¶ Teacher communicates annual 
learning goals to students and 
explains how those goals will be 
assessed. 

 

Level 3 Indicators: 
 

¶ Teacher develops annual student learning goals 
that are:  

a) aligned with appropriate district content 
standards and curricula, 

b) measurable using end of course assessments 
and/or rubrics, 

c) ambitious and feasible given student skill 
levels at the beginning of the year, and 

d) differentiated to meet the needs of individual 
students and groups of students. 

¶ Uses goals to develop an annual plan that: 

a) prioritizes content and skills that are enduring 
and prerequisite to future courses 

b) includes specific content and skills for 
enrichment and remediation of students, 
based on their starting points, and 

c) groups and sequences content and skills into 
logical units so students build upon prior 
knowledge and master a variety of objectives 
at an increasing level of sophistication. 

¶ Teacher communicates annual learning goals to 
students and explains how those goals will be 
assessed. 

¶ Students demonstrate investment in achieving 
annual student learning goals. 

Level 4 Indicators: 
 
All indicators for Level 3 are met, and 
some or all of the following evidence is 
demonstrated: 
 

¶ Students collaborate with the 
teacher to develop and invest 
themselves toward individual 
annual student learning goals. 

¶ Students articulate their annual 
learning goals and how 
achievement of those goals will be 
assessed. 

 

 

Notes 

¶ Evidence for Domain 2 indicators should be assessed during teacher/administrator conferences as well as during classroom observations. 

¶ Appraisers should take into account the number of students that an individual teaches when evaluating the degree to which learning goals are individualized.  While 
student learning goals should be always be aligned, measurable, and ambitious given student skill at the beginning of a year, an effective teacher in a departmentalized 
secondary classroom may have differentiated learning goals for groups of students rather than for individual students. 
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2.b Collects, tracks and uses student data to drive instruction 

Level 1 Indicators:  
 

¶ Teacher does not accurately determine 
student mastery of lesson objectives. 

¶ Teacher may collect data but does not 
appropriately modify lesson plans, unit 
plans, or instruction. 

Level 2 Indicators: 
 

¶ Teacher uses assessments to accurately 
determine student progress and 
mastery of unit objectives. 

¶ Teacher analyzes student progress data 
to determine the effectiveness of past 
instruction, diagnose why students did 
or did not master objectives, and 
modify lesson and unit plans 
appropriately, although the teacher 
may need support or guidance to do so 
consistently. 

 

Level 3 Indicators: 
 

¶ Teacher accurately determines student 
progress toward, and mastery of, unit 
objectives and annual student learning 
goals using multiple methods of 
assessment. 

¶ Teacher uses a system to track student 
assessment data, including individual 
and class progress toward meeting unit 
objectives and annual learning goals. 

¶ Teacher analyzes student progress data 
at key points during a unit and during 
the year to: 

a) determine the effectiveness of 
past instruction and diagnose why 
students did or did not master 
objectives, and 

b) modify upcoming lesson and unit 
plans. 

¶ Teacher uses analysis of student 
progress data to plan differentiated 
instruction including intervention and 
enrichment. 

¶ Students articulate their performance 
and progress relative to unit objectives 
and annual goals. 

Level 4 Indicators: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 
 

¶ Teacher uses assessment data at 
multiple points throughout the year to 
reassess student skill levels and refine 
annual student learning goals. 

¶ Students track their own progress 
toward meeting unit objectives and 
annual learning goals.   

 

Notes 

¶ These indicators should be assessed through a review of annual, unit, and lesson plans in preparation for a  conference and during an observation. 

¶ Assessment data could include ŘƛŀƎƴƻǎǘƛŎ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ ȅŜŀǊ ŀǎǎŜǎǎƳŜƴǘǎ ŀƴŘ ǘƘŜ ǇǊŜǾƛƻǳǎ ȅŜŀǊΩǎ ŜƴŘ ƻŦ year data. Diagnostic data may be obtained from statewide, district, 
school, or teacher-generated assessments.  

¶ This indicator would be assessed by the appraiser by asking students directly. 

¶ Examples: re-teaching, remediation or enrichment with student groups, adjustments in pacing. 
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2.c Designs effective lesson plans, units, and assessments 

Level 1 Indicators:  

 

¶ Teacher plans units, objectives, and 
lessons that frequently do not align 
to state standards and district 
curriculum requirements for student 
performance; or teacher does not 
plan units, lessons, and assessments 
in advance. 

¶ Teacher selects or develops unit 
assessments that do not accurately 
measure student mastery of learning 
objectives. 

 

Level 2 Indicators: 

 

¶ Teacher plans units, objectives, and 
lessons that generally align to annual 
goals. 

¶ Teacher creates a sequence to lessons 
and objectives within a unit that leads 
students to mastery of objectives. 

¶ Teacher selects or develops unit 
assessments that measure student 
mastery of unit learning objectives and 
align with lesson activities. 

 

Level 3 Indicators: 

 

¶ Teacher plans units, objectives, and 
lessons that are tightly aligned to 
annual goals. 

¶ Teacher backward plans units by first 
selecting or developing assessments 
and/or rubrics that will measure 
student mastery of unit learning 
objectives and then by designing 
lesson activities. 

¶ Teacher sequences lessons and 
objectives within a unit based on 
prerequisite relationships between 
concepts in order to ensure student 
mastery of key concepts and 
objectives. 

¶ Teacher allocates adequate time 
within a unit for students to master 
each objective while maintaining 
fidelity to district curriculum 
requirements. 

¶ Teacher articulates a pedagogically 
relevant rationale for instructional 
choices made while designing lesson 
and unit plans. 

Level 4 Indicators: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 

 

¶ Teacher organizes units based on key 
concepts, enduring understandings, 
essential questions, or important 
themes. 

¶ Teacher plans assessments and 
checks for understanding that are 
integrated into each lesson that 
measure student progress toward 
mastery of lesson and unit objectives. 

¶ Teacher designs and implements unit 
and lesson plans that include cross-
disciplinary connections to key 
concepts or enduring understandings 
in more than one content area. 

 

Notes 

¶ Indicators may be assessed during beginning of year conference or during review of teacher unit and lesson plans. 
 

 


